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FIT Teaching in Action: Learning to Use the 
Framework for Intentional and Targeted Teaching
The FIT Teaching in Action PD Online course shows teachers and administrators how to use the 

five components of the Framework for Intentional and Targeted (FIT) Teaching developed by 

Doug Fisher and Nancy Frey:

1.	 Planning with Purpose

2.	 Cultivating a Learning Climate

3.	 Instructing with Intention

4.	 Assessing with a System

5.	 Impacting Student Learning

Those taking this course will understand, through readings, job-embedded applications, and 

classroom video, why and how purposeful planning and cultivating a positive learning climate lays 

the groundwork for the instructional moves teachers can use to give clarity, guidance, and struc-

tures that increase learning opportunities and engagement for their students.

Course Objectives

By the end of this course, you will be able to

Module 1

•  Understand the philosophy and evolution behind FIT Teaching. 

•  Use your local evaluation model to analyze current practices in the areas of planning,  

culture, instruction, and assessment and compare those to the FIT Teaching model.

Module 2

•  Understand that Planning with Purpose requires unpacking standards and establishing 

transfer goals to develop daily lesson content and language purposes.

•  Construct and revise a lesson content and language purpose using the FIT Teaching 

approach.
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Module 3

•  Understand the teacher’s role in cultivating a culture of learning and achievement at the 

classroom and school levels. 

•  Determine areas for potential growth in the three factors of Cultivating a Learning  

Climate to develop specific classroom environment goals.

Module 4

•  Explain how Instructing with Intention uses the Gradual Release of Responsibility frame-

work to help students learn effectively.

•  Create, teach, and observe lessons that include focused instruction, guided instruction, 

and collaborative learning opportunities for students. 

Module 5

•  Understand how the three ingredients of Assessing with a System work together to  

provide continuous formative assessment to inform teaching and learning. 

•  Analyze and select “checks for understanding” to use during a lesson and evaluate the 

results of needs-based feedback.

Module 6

•  Understand the need for ongoing assessment of teachers’ impact on student learning.

•  Analyze and evaluate how to collect evidence of both short- and long-term learning.
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Course Syllabus

Module 1 What Is FIT Teaching? 

•	 Module Welcome

•	 Video 1: What Is a FIT Teacher?

•	 Video 2: Evolution of the FIT Teaching Tool

•	 Reading 1: Introduction to FIT Teaching

•	 Reading 2: The FIT Teaching Tool and Rubrics

•	 Check for Understanding

•	 Application: Making FIT Teaching Work for You

•	 Module Journal

Module 2 Planning with Purpose

•	 Module Welcome

•	 Reading 1: Learning Intentions and Progressions (1.1)

•	 Video 1: Learning Intentions and Progressions—Math  

•	 Reading 2: Unpacking Standards: Content and Language Purposes 

•	 Video 2: Learning Intentions and Progressions—History

•	 Reading 3: Evidence of Learning (1.2)

•	 Video 3: Evidence of Learning

•	 Reading 4: Meaningful Learning (1.3) 

•	 Video 4: Meaningful Learning

•	 Check for Understanding

•	 Application: Designing Purpose Statements

•	 Module Journal
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Module 3 Cultivating a Learning Climate

•	 Module Welcome

•	 Reading 1: Student Success Starts with a FIT Culture

•	 Video 1: Cultivating a Learning Climate

•	 Reading 2: Welcoming (2.1)

•	 Video 2: Welcoming

•	 Video 3: Building Community

•	 Reading 3: Growth Producing (2.2)

•	 Video 4: Building Agency and Identity

•	 Video 5: Encouraging Academic Risk Taking

•	 Video 6: Repairing Harm: Restorative Practices

•	 Reading 4: Efficient (2.3)

•	 Video 7: Efficiency in the Classroom 

•	 Check for Understanding

•	 Application: Drafting Goals to Cultivate a Learning Climate 

•	 Module Journal

Module 4 Instructing with Intention

•	 Module Welcome

•	 Reading 1: Gradual Release of Responsibility

•	 Video 1: Gradual Release of Responsibility in Action

•	 Reading 2: Focused Instruction (3.1)

•	 Video 2: Clear Learning Intentions

•	 Reading 3: Guided Instruction (3.2)

•	 Video 3: Guided Instruction—Language Arts 

•	 Video 4: Guided Instruction—Math

•	 Reading 4: Collaborative Learning (3.3)

•	 Video 5: Collaborative Learning

•	 Video 6: Gradual Release of Responsibility in Action

•	 Check for Understanding

•	 Application: Using the Gradual Release of Responsibility Process

•	 Module Journal
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Module 5 Assessing with a System

•	 Module Welcome

•	 Video 1: Assessing with a System

•	 Reading 1: Assessing with a System

•	 Reading 2: Assessment to Support Learners (4.1)

•	 Video 2: Assessment to Support Learners

•	 Reading 3: Assessment to Monitor Learning (4.2)

•	 Video 3: Assessment to Monitor Learning—History

•	 Reading 4: Various Modes of Checking for Understanding

•	 Video 4: Assessment to Monitor Learning—English & Math

•	 Reading 5: Assessment to Inform Learning (4.3)

•	 Video 5: Assessment to Inform Learning and Teaching

•	 Check for Understanding

•	 Application: Using Checks for Understanding

•	 Module Journal

Module 6 Impacting Student Learning

•	 Module Welcome

•	 Reading 1: Short-Term Evidence of Learning (5.1)

•	 Reading 2: Long-Term Evidence of Learning (5.2)

•	 Video 1: Determining Evidence of Learning

•	 Reading 3: Transfer Goals for Deeper Learning

•	 Video 2: Transfer Goals for Deeper Learning

•	 Check for Understanding

•	 Application: Considering Transfer Goals

•	 Module Journal

Resources

ASCD. (2015). FIT Teaching in action: A framework for intentional and targeted teaching with 

Douglas Fisher and Nancy Frey [DVD]. Alexandria, VA: Author.

Asiyai, R. (2014). Students’ perception of the condition of their classroom physical learning 

environment and its impact on their learning and motivation. College Student Journal, 48(4), 

716–726.



6|   © 2016 by ASCD. All Rights Reserved.

FIT Teaching in Action: Learning to Use the Framework for Intentional and Targeted Teaching > Getting Started >  
Course Syllabus 

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual Review of Psychology, 

52, 1–26.

Block, P. (2008). Community: The structure of belonging. San Francisco, CA: Berrett-Koehler.

Brattesani, K. A., Weinstein, R. S., & Marshall, H. H. (1984). Student perceptions of differential 

teacher treatment as moderators of teacher expectation effects. Journal of Educational Psy-

chology, 76(2), 236–247.

Brown, A. L. (1987). Metacognition, executive control, self-regulation, and other more mysterious 

mechanisms. In F. E. Weinert & R. H. Kluwe (Eds.), Metacognition, motivation, and understand-

ing (pp. 65–116). Hillsdale, NJ: Erlbaum.

Chappuis, J., Stiggins, R. J., Chappuis, S., & Arter, J. A. (2012). Classroom assessment for student 

learning: Doing it right—using it well. Boston: Pearson.

Clay, M. M. (2000). Running records for classroom teachers. Portsmouth, NH: Heinemann.

Costello, B., Wachtel, J., & Wachtel, T. (2009). Restorative practices handbook for teachers, disci-

plinarians, and administrators. Bethlehem, PA: International Institute for Restorative Practices.

Costello, B., Wachtel, J., & Wachtel, T. (2009). Restorative practices handbook for teachers, disci-

plinarians, and administrators. Bethlehem, PA: International Institute for Restorative Practices.

Danielson, C. (2007). Enhancing professional practice: A framework for teaching (2nd ed.). Alexan-

dria, VA: ASCD.

Darling-Hammond, L. (2013). Getting teacher evaluation right: What really matters for effective-

ness and improvement. New York: Teachers College Press.

Davis, T. (2013). McREL’s research-based teacher evaluation system: The CUES framework. Denver, 

CO: McREL International.

DuFour, R., DuFour, R., & Eaker, R. (2008). Revisiting professional learning communities at work: 

New insights for improving schools. Bloomington, IN: Solution Tree.

DuFour, R., & Marzano, R. J. (2011). Leaders of learning: How district, school, and classroom  

leaders improve student achievement. Bloomington, IN: Solution Tree.

Dweck, C. S. (2006). Mindset: The new psychology of success. New York, NY: Random House.

Elliot, A. J. (1999). Approach and avoidance motivation and achievement goals. Educational  

Psychologist, 34, 169–189.



7|   © 2016 by ASCD. All Rights Reserved.

FIT Teaching in Action: Learning to Use the Framework for Intentional and Targeted Teaching > Getting Started >  
Course Syllabus 

Fisher, D., Frey, N., & Hite, S. A. (2016). Intentional and targeted teaching: A framework for 

teacher growth and leadership. Alexandria, VA: ASCD.

Fisher, D., & Frey, N. (2016, March). Show & tell: A video column / Transfer goals for deeper  

learning. Educational Leadership, 73(6), 80–81. 

Fisher, D., Frey, N., & Pumpian, I. (2012). How to create a culture of achievement in your school 

and classroom. Alexandria, VA: ASCD.

Fisher, D., & Frey, N. (2014). Better learning through structured teaching: A framework for the 

gradual release of responsibility (2nd ed.). Alexandria, VA: ASCD. 

Fisher, D., & Frey, N. (2014b). Checking for understanding: Formative assessment techniques for 

your classroom (2nd ed.). Alexandria, VA: ASCD.

Fisher, D., Frey, N., & Pumpian, I. (2011, November). No penalties for practice. Educational  

Leadership, 69(3), 46–51.

Frey, N., & Fisher, D. (2010, October). Identifying instructional moves during guided instruction. 

The Reading Teacher, 64(2), 84–95.

Fisher, D., Frey, N., & Rothenberg, C. (2008). Content area conversations: How to plan discussion-

based lessons for diverse language learners. Alexandria, VA: ASCD.

Good, T. L., & Brophy, J. E. (2007). Looking in classrooms (10th ed.). Boston: Pearson/Allyn & 

Bacon.

Guskey, T. R. (2013). Defining student achievement. In J. Hattie & E. M. Anderman (Eds.), Interna-

tional guide to student achievement (pp. 3–6). New York: Routledge.

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. New York: 

Routledge.

Heubusch, J. D., & Lloyd, J. W. (1998). Corrective feedback in oral reading. Journal of Behavioral 

Education, 8(1), 63–79.

Huang, C. (2012). Discriminant and criterion-related validity of achievement goals in predicting 

academic achievement: A meta-analysis. Journal of Educational Psychology, 104(1), 48–73.

Johnson, D. W., Johnson, R. T., & Smith, K. A. (1991). Active learning: Cooperation in the college 

classroom. Edina, MN: Interaction Book Company.



8|   © 2016 by ASCD. All Rights Reserved.

FIT Teaching in Action: Learning to Use the Framework for Intentional and Targeted Teaching > Getting Started >  
Course Syllabus 

Johnston, P. H. (2004). Choice words: How our language affects children’s learning. Portland, ME: 

Stenhouse.

Marshall, K. (2011, August 31). Teacher evaluation rubrics. Retrieved from www.marshallmemo.

com/articles/Marshall%20Teacher%20Eval%20Rubrics%20Aug.%2031,%2011.pdf

Martin, A. J., & Marsh, H. W. (2006). Academic resilience and its psychological and educational 

correlates: A construct validity approach. Psychology in the Schools, 43(3), 267–281.

Marzano, R. J. (2013). The Marzano teacher evaluation model. Englewood, CO: Marzano Research 

Laboratory.

McTighe, J. (2014). Long-term transfer goals. Retrieved from http://jaymctighe.com/wordpress/

wp-content/uploads/2013/04/Long-term-Transfer-Goals.pdf

Morisano, D., & Locke, E. A. (2013). Goal setting and academic achievement. In J. Hattie & 

E. M. Anderman (Eds.), International guide to student achievement (pp. 45–50). New York: 

Routledge.

National Research Council of the National Academies. (2005). How students learn: History, math-

ematics, and science in the classroom. Washington, DC: National Academies Press.

New Zealand Ministry of Education. (n.d.). Success criteria. TKI: Te Kete Ipurangi. Retrieved from 

http://assessment.tki.org.nz/Glossary/Success-criteria

Oliveira, A. W., Wilcox, K. C., Angelis, J., Applebee, A. N., Amodeo, V., & Snyder, M. A. (2013). 

Best practice in middle-school science. Journal of Science Teacher Education, 24(2), 297–322.

Pianta, R. C., Belsky, J., Houts, R., & Morrison, F. (2007). Opportunities to learn in America’s 

elementary classrooms. Science, 315, 1795–1796.

Pink, D. H. (2009). Drive: The surprising truth about what motivates us. New York, NY: Riverhead 

Books.

Popham, W. J. (2013). Evaluating America’s teachers: Mission possible? Thousand Oaks, CA: 

Corwin.

Roediger III, H. (2014). The science of successful learning. Educational Leadership, 72(2), 42–46.

Stronge, J., & Tucker, P. D. (2003). Handbook on teacher evaluation: Assessing and improving 

instruction. London: Eye on Education.



9|   © 2016 by ASCD. All Rights Reserved.

FIT Teaching in Action: Learning to Use the Framework for Intentional and Targeted Teaching > Getting Started >  
Course Syllabus 

Tekkumru Kisa, M., & Stein, M. K. (2015). Learning to see teaching in new ways: A foundation for 

maintaining cognitive demand. American Educational Research Journal, 52(1), 105–136.

Tomlinson, C. A. (2000, August). Differentiation of instruction in the elementary grades. ERIC 

Digest. Champaign, IL: ERIC Clearinghouse on Elementary and Early Childhood Education. 

(ERIC Identifier: ED443572)

Tomlinson, C. A., & Imbeau, M. B. (2010). Leading and managing a differentiated classroom.  

Alexandria, VA: ASCD.

Tschannen-Moran, M. (2014). Trust matters: Leadership for successful schools (2nd ed.). San  

Francisco: Jossey-Bass.

Van Es, E. A., & Sherin, M. G. (2002). Learning to notice: Scaffolding new teachers’ interpretations 

of classroom interactions. Journal of Technology & Teacher Education, 10(4), 571–596.

Veenstra, R., Lindenberg, S., Huitsing, G., Sainio, M., & Salmivalli, C. (2014). The role of teachers 

in bullying: The relation between antibullying attitudes, efficacy, and efforts to reduce bullying. 

Journal of Educational Psychology, 106(4), 1135–1143.

Webb, N. L. (2002). Alignment study in language arts, mathematics, science, and social studies 

of state standards and assessments for four states. Washington, DC: Council of Chief State 

School Officers.

Wiggins, G., & McTighe, J. (2005). Understanding by design (2nd ed.). Alexandria, VA: ASCD.

Wiggins, G. (1998). Educative assessment: Designing assessments to inform and improve student 

performance. San Francisco, CA: Jossey-Bass.


